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The development of emergent writing and the factors which support
writing were studied. Five ways that teachers support emergent writing in the
classroom were identified and used as the foundation for the developed
activities in this project. The activities were designed by the author for use in
kindergarten and can be adapted to fit other primary levels. Recommendations
for supporting emergent writing in classrooms were given.
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CHAPTER 1
BACKGROUND OF THE STUDY

Introduction
Recently there has been increased attention paid to the writing
processes of young children, and to the techniques and materials appropriate to
writing instruction in the early grades.
Most writing programs in elementary schools incorporate workbooks,
worksheets, and copied boardwork. In a research study by Bridge and Hiebert
(1985), few writing assignments required students to write more than a
sentence. The writing activities that were observed in the first-grade classes
consisted almost entirely of filling in blanks in workbooks and on worksheets.
Occasionally, children participated in a copying activity, such as copying a letter
to parents. The researchers stated:
Teacher's comments to students about writing assignments suggest
some of the concerns that teachers have about writing. When assigning
a copying activity, one first-grade teacher reminded the children to watch
their writing and to copy the sentences neatly because the papers would
be displayed for open house. The other first-grade teacher reminded the
children to remember the 'hows of handwriting' and to put 'two fingers
down' between words. Teachers communicated no other information
about writing during the observations in first-grade classrooms. (p. 162)
Bridge and Hiebert (1985) found that teachers give very little attention to
the process of writing for the purpose of communicating a message to a real
audience. When asked to rate the efficiency of their teacher education
programs in preparing them to teach writing on a scale from O (poor) to 3
1
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(excellent), the teachers gave their undergraduate preparation a mean rating of

1 and their graduate preparation a mean rating of 0.8. These teachers
apparently did not feel prepared to teach writing.
Findings from a research study by Mavrogenes and Bezruczko (1993) to
identify the influences on writing development led to two recommendations.
First, more composition must be included in the school curriculum, and it must
be taught by teachers who know about writing. Second, schools should pay
more attention to affective factors that they can influence, such as teachers'
expectations and students' self-confidence.
Calkins (1986) explored theories of why children, teachers, and writing
do not always mix. In her words, "the bitter irony is that teachers, in schools, set
up roadblocks to stifle the natural and enduring reasons for writing, and then
complain that students don't want to write" (p. 4). By making writing artificial and
not allowing children to write about things meaningful to them, teachers have
been successful in stifling children's urge to write. By not allowing children to
use scribbles, drawings, and invented spelling, roadblocks are set up again.
Children who are exposed to large quantities of dittos quickly lose interest in the
process of writing. According to Calkins, "when students resist writing, teachers
resist teaching writing" (p. 4).
Walmsley (1980) wrote that "the typical preparation of an elementary
classroom teacher consists merely of a unit or two in a general language arts
course, plus whatever they can pick up from professional reading, fellow
teachers, curriculum materials, inservice workshops, and professional
meetings" (p. 732). Walmsley declared that teachers are required to give
attention to writing even when they appear to be significantly less well prepared
to teach writing than they are to teach reading.
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In educating teachers an emphasis has been placed on reading
instruction with little or no teaching of writing. This author did not feel prepared
to teach writing, returned to graduate school, and participated as a fellow of the
Central Washington Writing Project in the summer of 1994.
Researchers and educators looking at how some children freely and
playfully engaged in writing activities in literacy rich homes offered insights into
how teachers in schools can encourage and support emergent writing (Sulzby,
Teale, & Kamberelis, 1989).

Statement of the Problem
Kindergarten teachers need techniques and activities that support the
young child's emergent writing. Many teachers are not trained in the teaching
of writing. Research has shown that young children are fascinated with writing
and will seek ways to write if they are invited and if the forms of writing which
they prefer are accepted (Schickedanz, 1986).

Purpose of Project
The purpose of this project was to develop writing activities for
kindergarten teachers which support emergent writing. A secondary purpose
was to review the current research and literature about emergent writing.

Limitations of Study
The activities in this project were designed primarily for the kindergartner.
Teachers of other primary grades would need to adapt the activities to meet the
abilities of their students.
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Definitions of Terms
Literacy--The condition of being able to read and write is literacy. In
homes which have abundant reading and writing material, literate adults model
reading and writing and encourage young children to write.
Emergent writing--For the purpose of this project, the developing process
of writing in the young child is defined as emergent writing.
Developmentally appropriate--The concepts presented reflect agerelated expectations and the individual interests of young children (Bredekamp,
1987).
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CHAPTER 2
REVIEW OF THE LITERATURE

Introduction
Children's everyday activities are fertile ground for developing literacy.
Young children use oral language as a tool to solve problems and figure out the
intricacies of new experiences. As they grow, children's first writing arises from
their experiences. Writing plays a significant role in young children's literacy
development. Language helps give shape to the relationships children are
forming with their universe (Teale & Sulzby, 1986).
The process of language development--both oral and written--is one in
which children begin to organize language itself into patterns they can use to
give meaning to their experiences. Literacy begins as children learn to use the
tools of language--from the spoken word to the pen and paper that help them
write down their thoughts to the books that enable them to learn from others--for
their own purposes. After all, this is why adults use language, too (Britsch,
1993).
The following areas for supporting emergent writing are based on
findings of researchers in this field. Literacy begins in the home; oral and
written language develop together; play experiences foster language and
emergent writing; emergent writing develops; classroom environment supports
emergent writers; emergent writers write for a variety of reasons.

Literacy Begins in the Home
Children recognize early on that print conveys meaning, just as spoken
words do. Goodman (1986) stated, "Literacy begins with doing what other
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family members do already: responding to signs, logos, and labels; sharing
books; scribbling notes. Many children take books to bed and cuddle them like
teddy bears" (p. 44). Children who have crayons, pencils, pens, or markers
experiment avidly with writing. Parents play a vital role at this stage of emergent
writing by providing their children meaningful experiences with the world in
general.
Children learn about language and how it is used by observing and
interacting with others. Schickedanz (1986) found that "when children have a
variety of experiences with people, places, and things, the chances are greater
that text will be meaningful, because ideas and concepts are familiar" (p. 43).
Responding to signs, logos, and labels, Goodman (1986) described how
children read familiar signs, cereal boxes, and T-shirts as "predictable materials
that draw on concepts and experiences they already have" (p. 43).
The shared reading of books is important. Schickedanz (1986) believes
"experience with books during the preschool years is related to successful
literacy development during the elementary years" ( p. 37). Throne (1988 )
declared that "being read to gives children an enjoyable, satisfying experience
with literature and fosters the desire to read as well as the ability'' (p. 10).
Story reading and talking establishes familiarity with book language and
the characteristics of books. Children who are read to by their parents or other
caregivers observe how books work: books begin and end in certain places;
books printed in English are read from front to back, left to right, and top to
bottom; there is one-to-one correspondence between the spoken and written
word. When children listen to stories they learn that print makes sense. Words
are placed in a meaningful way. Schickedanz (1986) maintains, "readers
constantly monitor whether text makes sense" (p. 42). If children expect print to
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make sense they can predict the text as they read along or listen to the story.
Scribbling notes is fun for children. Schickedanz (1986) wrote about
how "preschoolers are fascinated with writing, with how adults do it, with the
tools used for it, and with the results of their own efforts" (p. 71). When children
first attempt to write, what they create may look like scribbles. Edwards and
Maloy (1992) described young children's writing, "From the time they can pick
up a pencil or crayon, children make squiggles, circles, lines, and scoops. This
is how they play with symbols--they have fun with materials and discover what
happens when they make marks on paper" (p. 7).

Preschoolers are learning to

behave like writers before they actually write.
As young children develop a knowledge of text, their marks represent
written language and serve purposes.
Initial scribbles are made accidentally. However, once children discover
they can create scribbles, they make them deliberately. The motivation to
scribble is so pervasive that, if not given appropriate materials with which
to do so, young children scribble in sand, mud, on dusty window panes
and--sometimes--in their food. (Kane, 1982, p. 293)

Oral and Written Language Develop Together
Kane (1982) described investigators who gave paper and writing tools to
infants 15 to 18 months old. They found children laughed, babbled, and
continued scribbling when they saw results occurring as tools struck paper. But
they stopped scribbling and talking when given tools to use that did not leave
marks on paper. The fact that infants react verbally to the visual results of
scribbling activity indicates a direct, causal relationship between verbal and
graphic modes of representation.
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Children have had many experiences from which they are building their
ideas about the functions and uses of oral language and written language.
Throne (1988) stated, "Oral language is an important part of a child's writing.
Children discuss ideas for pictures and stories as well as for their writing and
invented spellings" (p.14). Engage children in conversations. When parents
and teachers demonstrate interest in what children have to say, children come
to understand that what they have to say is, indeed, interesting. Writing is a
process of that communication.
Children learn to talk by being immersed in meaningful oral
communication and learn to read by being read to and reading meaningful
stories. They learn to write by writing for meaningful communication (Hayes,
1990).
Since kindergarten children often perceive writing as an extension of
drawing, their pictures serve as rehearsals for their written messages. Throne
(1988) described drawing:
Art is an essential part of a young child's writing. Pictures tell stories as
well as print. While drawing or painting, children put their thoughts and
ideas down on paper and work out the details of their stories. They think
and talk their ways through a story as well as write about it. (p. 15)
Graphic expression, no less than verbal expression, reflects children's
thinking. Kane (1982) declared, "When graphic activities are used to stimulate
verbal expression, both hemispheres of the brain are engaged in a balanced,
integrated manner. Children are then involved in prewriting activity that
provides for alternative ways of knowing and expressing" (p. 297). Children
who demonstrate artistic development through scribbling and drawing have
begun to master the perceptual and fine motor skills required for handwriting.
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Just as adults accept made-up and ungrammatical words as part of a
child's learning to talk, adults need to accept unique spelling and letters when a
child learns to write. Danielson (1992) commented that adults tend to reinforce
young children's early attempts at oral language by delighting in what children
say, but, when children begin writing, adults often are more concerned with the
conventions of print than with validating children's honest attempts to
communicate.
Oral language is an important part of a child's writing. "Vygotsky
believed that speaking and writing are linked--that, in fact, oral language is the
springboard for writing. He observed that children's development of
communication skills--including writing--evolved and matured from social
speech" (cited in Sampson, Allen, & Sampson, 1991, p. 95). Students link
speech with writing and reading. What I think, I can say. What I say, I can write.
What I write, I can read. Speaking, reading, and writing all are associated with
daily activities (Sampson et al, 1991 ).

Play Experiences Foster Language and Emergent Writing
As children explore and manipulate their environment, they look for ways
to structure and express their experiences. Play offers a rich context for literacy
learning for young children. Vukelich (1993) maintained that enriching the play
environment with carefully selected literacy materials results in a significant
increase in the amount of literacy activity children engage in during play. She
suggested that play with peers in literacy-enriched settings provides the
conditions for young children to interact about the functions, features, and
meanings of their writing, and these interactions provide the potential for
learning to occur.
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Play is an ideal setting which allows the young child to practice emergent
literacy abilities. Britsch (1993) found that children look for ways to structure
and express their experiences as they explore and manipulate their
environment.
Morrow and Rand (1991) observed how play promoted literacy activity
among children when materials are introduced and teachers guide children to
use those materials. Literacy behavior during play was defined as
(a) reading: browsing, pretend reading, book handling, storytelling,
reading aloud to oneself or others, and reading silently; (b) writing:
drawing, scribbling, tracing, copying, dictating, writing on a computer or
typewriter, writing related to thematic play, story writing, and writing using
invented writing forms; and (c) paper handling: sorting, shuffling, and
scanning. (p. 399)
Results of their classroom project (Morrow & Rand, 1991) indicated that
reading and writing materials which are incorporated into children's thematic
play activities are likely to generate functional and practical emerging literacy
behaviors, especially if teachers suggest uses for materials, model literacy
behaviors, and change materials periodically to keep interest level high.

Emergent Writing Develops
Clay (1975) found that, sometime between three and five years old,
children begin to understand that the marks adults make on paper have
meaning. As they strive to construct an understanding of this process, children
move through three stages of scribbling for writing. Initially, children randomly
scribble purely for pleasure, without any concept of print or intent of meaning.
As children continue to develop, they acquire the concept of sign, that written

(
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symbols can convey meaning; yet they are still unsure of just how an exact
message is written down. They believe that adults can understand and read
their scribbling, although of course adults cannot. Clay suggested that many
children fail to move smoothly beyond this stage and that this slowing of
progress is paralleled by a lack of progress in reading. Children who do
continue to develop move to the third stage of scribbles for writing by creating
mock messages. Children describe their messages by telling others what they
hope they have written. It is within this stage that mock letters and beginning
letter forms appear. Children who are at this point understand that print
conveys a message, but have difficulty determining the precise form. Here, too,
children fail to progress if they are not presented with conventional models and
meaningful forms of written language. Though mock letters clearly are not
alphabet letters, they do reveal progress in children's development from
scribbling to writing.
Although a child's writing does not always follow distinct, sequential
stages, these stages give teachers guidelines for each child at his/her current
level of thinking about print. Weaver (1988) described children's attempts in
writing as
scribble writing:

Child knows these marks mean something.

random letters:

Child uses real or invented letters, usually capitals, to
represent language.

pre-phonics:

Child will translate the string of letters into spoken
words. Letters will have no phonetic resemblance to
the words read by the child.

early-phonemic:

Each word is typically represented by one or more
letters, usually the first consonant and the last.
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letter-name stage: Young spellers know the names of many letters but
not all the sound relationships. (example: U for you)
transitional:

Child remembers seeing words in print (like blue)
and uses sounds to spell other words. (p. 224)

Routman (1991 ) called transitional, "invented spelling," and named a
last step as
conventional:

Child spells beyond invented spelling.

No matter what strategies a child uses to put thoughts and feelings into
print, teachers must encourage children to feel confident about writing and to
view themselves as writers. Clay (1975) thought that such creative efforts
suggest that the child is reaching out towards the principles of written language
and any instruction should encourage him to continue to do this.
Children learn by various combinations of drawing, scribbling, writing all
kinds of experience, music, play, and talking, suggested Throne (1988).
Children become aware of print by using it for real and meaningful purposes
when they dictate and write stories. Their sense of story and writing improve as
they are exposed to quality literature. Oral language is an important part of a
child's writing. Pictures tell stories as well as words (Throne, 1988).
Kane (1982) believes drawing occurs before writing. As children
scribble, draw, and paint, they teach themselves the most comfortable and
efficient way to control graphic tools, develop facility in making vertical and
horizontal strokes, and create and begin to recognize forms and shapes used in
the construction of alphabetic symbols. Not only is drawing an emergent writing
skill, it is the kindergartner's writing by pictures. Hilliker (1988) observed that
"kindergarten children begin to write by drawing and naming objects with one
word labels. Certain representations or themes have significance for the child
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and are repeated many times. With each representation the associations that
the child makes with the drawing/text become more complex and differentiated"
(p. 21 ).

Calkins (1986) suggested that early writing is exploration. It is natural

for children to write and express themselves in print through drawing, writing
letters or words, or a combination of the two. Drawing and writing go hand-inhand for young children, with the drawing serving as a supportive scaffold that
holds the piece of writing together. Newkirk (1989) observed that parents and
teachers often dismiss, too easily, the value and complexity of the children's
drawings. "Although we pay lip service to the idea that a picture is worth a
thousand words, we don't really believe it. It's the thousand words that really
ir:,terest us" (p.65).
All children do not go through all steps of emergent writing in a linear
progression; there is flow back and forth. Teachers may find some or all of the
steps in samples of a child's story writing. Hipple (1985) used journal writing in
her kindergarten and discovered that the evolution of written text wasn't linear
or predictable. She related:
One child who began using invented spelling early in the year suddenly
stopped and reverted to nontextual journal entries. When I gently urged
her to reinstate a text, she seemed totally uninterested in doing so. Yet,
at the end of the year, she returned to invented spellings and moved
rapidly into the transitional spelling stage. One day a second child who
had never produced printed texts with his work leaped into print with
invented spellings, bypassing the scribbling, random lettering, and
labeling the other children engaged in. (p. 259)
Children learn writing by writing. Kirby, Liner, and Vinz (1988) suggested
that proficiency in writing requires daily practice. Support and recognition
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extend children's interests and encourage them to take risks.

Classroom Environment Supports Emergent Writing
The physical environment of a classroom--the arrangement of space,
choice of materials, and aesthetic quality--is an essential ingredient for
successful learning. The literacy-rich classroom is filled with meaningful
language experiences and materials that encourage exploration. In literacyrich environments, adults should read to young children regularly. In her study
of young children's writing from response to literature, Danielson (1992)
concluded:
Young children's writing will flourish in literacy-rich environments.
Surrounded by books, writing materials, and other readers and writers,
children see the need for reading and writing and the pleasure that can
ensue from such an activity. Children also need interaction with adults in
a meaningful manner that helps build a rich environment. ( p.279)
Hayes (1990) observed that the desire to convey meaning through print
is contingent upon the existence of an environment filled with purposeful and
meaningful print. Knowing this, many expert kindergarten teachers incorporate
a variety of functional signs and labels into their classroom environments.
Believing in the importance of providing an environment full of print,
Kubal (1995) reorganized her classroom into a more open, child-centered
program. Kubal described her kindergarten classroom:
In our classroom we have print everywhere! We integrate writing into
everything we do. When cooking, I chart out the recipe in large, two-inch
letters; we go over the recipe as a group, and then each child takes a
turn reading back the ingredients as we need them. In our office center
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we have a computer with a printer, a typewriter, a telephone, crayons,
markers, pencils, pens, note pads, envelopes, stamps, colored paper,
lined paper, unlined paper, toy catalogs, business cards, and picture
dictionaries. In the store we keep a cash register, calculator, empty cans
of food, a receipt book, pens, pencils, and play money. The dramatic
house center is fully stocked and includes a real telephone on the wall, a
telephone book, a phone message pad, pencils, and a shopping list pad.
The woodworking bench consists of paper and books about trucks, cars,
boats, airplanes, trains, buildings, and woodworking; the children go
through the books for ideas, draw a model, and write a brief description
of what they are going to build with wood. The reading center is private
and comfortable. In it we stacked six milk crates full of children's books,
supplied paper and pencils, and placed a crib mattress to lie on.
Children who want to write brief book reports get to share them with the
rest of the class during circle time. They love sharing their book reports!
(p.13)

In describing a whole language classroom, Goodman (1986) listed
books, magazines, newspapers, directories, signs, packages, labels, posters,
and every other kind of appropriate print all around. As the children's attention
is directed toward the presence and purpose of these signs and labels, they
begin to sense the authority and the meaning that print possesses. Eventually,
children begin to imitate and experiment with these short, easily composed
forms of writing as they attempt to communicate with others.
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Children Write for a Variety of Reasons
Children are motivated to write when they participate in stimulating
activities, are provided with a variety of materials with which to write, and are
given the time to use materials. Students write best about topics that matter to
them--motivation--to audiences that are interested in their work (Juntenen,
Nathan, Temple, & Temple, 1989).
Goodman (1986) believed that authenticity is essential. Children need to
feel that what they are doing through language they have chosen to do because
it is useful, interesting, or fun for them. They need to own the processes they
use: to feel that the activities are their own, not just school work or stuff to
please the teacher.
Massam and Kulik (1980) maintain:
Children's writing will improve when they are provided with frequent
opportunities to write; they should be given the chance to write daily.
Children may write about topics of their own choice, drawing from their
own personal experiences and interests. The teacher may also motivate
children to write by providing them with stimulating language experience.
(p.17)
Martinez and Teale (1987) reinforced this idea when they had
kindergartners spend part of each day in a writing center. At first, the teachers
placed only unlined paper, crayons, and pencils in the center. Later, other
kinds of paper and writing implements were introduced. The children were
encouraged to write in ways that are developmentally appropriate. They
observed:
At the writing center children write on personally chosen topics and on
teacher assigned topics. Both types of writing are used in order to
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maximize the variety of functions, uses, and forms of writing with which
children get experience. Tasks include writing stories and personal
narratives, making lists, and writing letters and invitations. (p. 446)
Martinez and Teale (1987) stated that the type of writing task can have an
impact on the quality of the children's writing and even on the strategies they
employ. They found that functional, real world writing tasks have proven
especially effective in facilitating the students' development. Many children who
had previously used scribble writing chose either to use random strings of
letters or even to attempt to spell words when they were writing invitations for
their Thanksgiving feast. Other functional writing tasks, such as writing
Christmas cards and invitations to the Christmas play, appeared to have the
same effect.
Hipple (1985) discovered that children's early writing experiences
enhanced development in such language arts skills as oral language, listening,
and reading itself. She used journal writing because she discovered that
journal writing was the most productive component in terms of language
development and student interest
Sulzby, Teale, and Kamberelis (1989) focused on ways that teachers can
encourage children in the classroom. This teaching, in order to be
developmentally appropriate, should include opportunities for children to write
freely without formal instruction. It should include guidance--teaching/learning
situations--toward further development of literacy. It should be accepting of the
different forms of children's emergent writing. They described some ways
teachers have incorporated writing into the kindergarten curriculum:
1.

They encourage writing for ownership.

2.

They encourage children to use writing in their play.
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3.

They encourage children to use writing in response to literature
they hear or read.

4.

They encourage children to share their writing and to respond to
other children's writing.

5.

They encourage children to use writing to communicate with other
people. (p. 77)

Research in the field of emergent literacy has emphasized that growth in
literacy is a process that begins as children first encounter books and print in
their world, discern what books and print can do, and then attempt to model the
literacy behaviors of their parents, siblings, peers, and teachers.
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CHAPTER 3
PROCEDURES

Introduction
Through a review of the literature, support of emergent writing was
examined. Research emphasized that it is natural for young children to write.
Support and recognition by teachers extend children's interests and encourage
them to take risks. Children's writing will improve when they are provided with
frequent and authentic opportunities to write.
Sulzby, Teale, and Kamberelis (1989) identified five ways that teachers
support emergent writing in their classrooms.
1.

They encourage writing for ownership.

2.

They encourage children to use writing in their play.

3.

They encourage children to use writing in response to literature
they hear or read.

4.

They encourage children to share their writing and to respond to
other children's writing.

5.

They encourage children to use writing to communicate with other
people. (p.77)

Procedures
This project was designed to develop activities which support the
emergent writing of their students for kindergarten teachers to use in their
classrooms. The activities placed in Chapter 4 followed the above guidelines of
Sulzby, Teale, and Kamberelis (1989) and were designed by the author to
promote emergent writing.
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Format
The following format was used to develop the activities:
1.

Name of the activity

2.

Purpose of the activity

3.

Materials needed

4.

Procedure

5.

Explanation of teaching techniques or description of the
environment that would enhance the activity.

The activities in Chapter 4 were designed by the author to support the
emergent writing skills of kindergarten students. The conclusions and
recommendations are found in Chapter 5.
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CHAPTER 4
THE PROJECT ACTIVITIES

The purpose of this project was to provide activities which support the
emergent writing of their students for kindergarten teachers to use in their
classrooms. The author used research and personal experience to develop
activities to meet the emergent writing needs of kindergarten students. The
content of the activities followed the five guidelines of Sulzby, Teale, and
Kamberelis (1989); writing for ownership; writing in play; writing in response to
literature; sharing of writing and peer response; writing to communicate.
In keeping with children's natural interest in and curiosity about printed
language, the following activities are suggested for use in the kindergarten
classroom. The books used in these activities are listed in the Appendix.

22
Writing for Ownership--Activity 1
What's in a Name?

Purpose of the activity
Child practices recognizing his/her special name.
Materials needed
tag or construction paper, markers, safety pins, scotch tape, die cut
shapes for name tags if desired
Procedure
Make name tags for each child. Teach or model the skills needed for
taping the tags on children's desks and for safety pinning the tags on shirts.
Place the name tags on a table or the floor. Give children lots of practice in
recognizing their name by finding their name tag.
Explanation
Every kindergartner in the room has a desk tag and a small name tag.
The desk tag is taped to the student's desk after the student has found it at the
beginning of the day. The small name tag is safety pinned on each student's
shirt every time the class goes to a specialist's room (music, library, etc.).
For recognition practice place all the desk tags out on a table at the
beginning of the day and as the children arrive encourage each child to find his
own name tag and tape it on his desk. Provide assistance as needed.
Sometimes peers help each other.
The same procedure is used with the recognition of the small name tags
each time the children go to music, library, etc.
Make more permanent name tags with hardened play dough. Affix
jewelry pins to the back. Use paper name tags threaded with yarn (and worn
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around the neck). Attach child's picture to the desk tag for easy recognition and
later remove the picture. As the desk tags are picked up and taped to the desks
attendance is taken. Absent student's desk tag remains on the table. Children
may design their own desk tags by cutting out magazine pictures of things they
like. Use this art time for conversation about their friends, families, and
favorites.
Cut each child's name tag apart into the alphabet letters. Write the
child's name on an envelope and put the cut up name inside. After the child
finds his envelope, the child sits at a table and puts his name together like a
puzzle using the printed name on the envelope as the example.
Use children's names on the helper chart or sign in chart where they
have the opportunity to recognize (read) each other's names.
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Writing for Ownership--Activity 2
My Name Is!

Purpose of the activity
Child practices writing his/her name and recognizes that names are
made up of letters.
Materials needed
unlined papers (one for each child), black marker, pencils
Procedure
Print each child's name in large letters on the top of a sheet of unlined
paper (use the copy machine to make additional copies). Model how the
children are to trace the black letters of their name with a pencil three times,
then, practice writing their name three times below the sample. The teacher
may use his/her name for the example. Pass out the children's papers.
Children practice the tracing of the letters in their names three times. In the
space below each name, the children practice writing their names. Children
repeat writing their names three times. Monitor children's progress and provide
assistance.
Explanation
During this first practice some children may not get beyond the tracing of
the letters of their names, depending on their fine motor skill development.
Others may write some letters of their names but not all. Be encouraging.
Repeat this activity many times during the first months of the school year.
Later, use this activity with the small group that needs additional practice.
Children use colored pencils or markers to practice writing their names.
Children practice tracing the letters with their pointer finger before writing
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with their pencil.
Put a large paper on the bulletin board or on a table and encourage
children to autograph it.
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Writing for Ownership--Activity 3
This is Mine!

Purpose of the activity
Child recognizes that his/her name is special and writes his name on
papers, projects, and personal supplies for ownership. Children make progress
toward writing readable text by first learning to write their own names.
Materials needed
pencils, pens, markers, tape, at centers around the room
Procedure
Model labeling supplies or classroom materials to give labels a purpose
and increase their value. When something is left without a name on it make a
big production of asking whose item it is and reminding the owner to write
his/her name on it. Have a lost and found box to encourage owners to claim
their lost items and write their names on items. Require papers that are handed
in to have the student's name written on them.
Explanation
To encourage children to participate in this use of print, materials for
labeling should be available throughout the classroom.
Make a game of labeling objects in the room. Read aloud the labels and
have students match the labels with the object. Label the teacher's items or
desk. Label the playground equipment with the classroom number or teacher's
name.
Have a "show and tell" chart or painting easel where children have to
sign their names to participate.
As a class project write letters to school employees such as cooks,
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secretaries, or custodians to thank them for their work (or children who are ill
from school) and have children sign the letters.
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Writing for Ownership--Activity 4
My Journal

Purpose of the activity
Through journals, children learn to write by writing from their own
experiences and for their own purposes.
Materials needed
child-made or teacher-made journals
They can be as simple as a few papers stapled together and labeled "My
Journal." Students write their names on the cover.
Procedure
Encourage children to use their journals as a place to record their
experiences or interests. Most kindergarten children believe that they can write.
Accepting all forms of writing is crucial as children are encouraged to use their
journals.
Set a specific time each day for journal writing. The teacher can model
journal writing by having his/her own journal to write in during journal time.
Explanation
Children who need help getting started can be encouraged to write by
story starters. A class discussion about 'what I did on my summer vacation' or
'my family has fun together' gives children ideas about how to get started.
Remind children that they can write as they are able, using the forms of writing
that kindergartners use.
Journal writing can be used in response to a shared story experience or
a social studies lesson.
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Writing in Play--Activity 1
The Writing Center

Purpose of the activity
Children are encouraged to write in the writing center, designed for small
group or individual free choice activities.
Materials needed
writing tools such as pencils, colored pencils, crayons, pens, markers,
erasers
writing materials such as all kinds and sizes of paper, envelopes, sticky
notes, blank books, invitations, note pads, stationary, etc
storage tub or basket
Procedure
Ask, "What is new in the writing center today?" or suggest, "I need
someone to write a note to remind me to bring the cactus for our room
tomorrow."
Use a bulletin board or the front of the teacher's desk as a display of
children's work.
Provide reinforcement and/or encouragement as children write.
Explanation
Hang a large chart on the wall by the writing center to write a word list of
words that the children ask for. Common words that are asked for are Mom,
Dad, I love you, and from. Children often use the word charts, printed word
labels from around the room, or ask for holiday messages.
Add new materials to the center on a regular basis to create interest in
the writing center.
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Writing in Play--Activity 2
Dramatic Play Plus Print

Purpose of the activity
Dramatic play, long recognized as an important part of children's play,
encourages the development of social skills and problem solving skills. When
print is added, it increases the value of dramatic play and reminds children that
literacy skills are important in the real world.
Materials needed
pencils, pens, markers, paper, note cards, cardboard, etc.
props depending on the dramatic play activity
For example, a doctor's office needs props such as stethoscope, bandaids, white smock, nurse's cap, flashlight, scale, chairs, skeleton, en.itches, dolls
or stuffed animals, tongue depressors, etc., and needs print such as an eye
chart, magazines, appointment book, clipboard, insurance forms, business
cards, diplomas, patient files, signs, posters, phone book, etc.
Procedure
Introduce the various play props and talk about their uses. Talk about
things that happen in a doctor's office. To stimulate children to think about what
goes on in a doctor's office, introduce the center by reading a book about it.
Add just a few print items at first, perhaps starting with a prescription pad, an
appointment book, and patient files, since these are found in most doctor's
offices.
Explanation
Children will determine if this center is an hospital, dentist's office, or a
veterinarian's office by their own experiences or interests, then add the
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appropriate print materials.
Other dramatic play center ideas are restaurant, airport, office, clothing
store, flower shop, hair salon, pet shop, etc. Add print to expand their play
value.
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Writing in Play--Activity 3
Student Mailboxes

Purpose of the activity
To encourage letter writing.
Materials needed
Make mailboxes for yourself and for each child in the class using shoe
boxes, half-gallon milk cartons, 1-lb coffee cans, colorful file folders, cereal
boxes or even lunch bags taped to desks. Put pencils, paper, and other letter
writing materials near the mailboxes.
Procedure
Encourage children to write at least one message a day. Let children
know that you like to receive letters. Talk to children about the courtesy of
replying promptly to someone who writes them a letter. Encourage children to
write by accepting drawing and scribbling.
Explanation
Consider assigning pen pals so everyone will be involved in writing and
receiving letters.
Have one child be the mail carrier on the helper chart. This child can
check the mail boxes and let others know when they receive mail.
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Writing in Play--Activity 4
Personal Word Banks

Purpose of the activity
As children begin to write and ask questions about spelling, they record
and illustrate the words in their own personal dictionaries.
Materials needed
booklet for each child
Procedure
Have each child make a book using several sheets of paper folded and
stapled on the left margin. Title the book "My Very Own Words." As students
ask for and discover the correct spellings of words that interest them, they
record and illustrate the words in their own personal dictionaries.
Explanation
Books, classmates, word charts, and the teacher are some sources for
discovering the correct spellings. Keep a picture dictionary handy for the
children to read.
Cover a wall with butcher paper and title it, "These Are Our Words!" As
children learn new words, they write them on the wall. When a child wants to
know the spelling of a word, he/she can look on the wall.
Introduce a "Word of the Day" related to a current theme unit. Students
can add the word to their dictionaries. Encourage them to use the word
throughout the day.
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Writing in Response to Literature--Activity 1
Environmental Print

Purpose of the activity
Children use environmental print to experience successful reading and
writing skills.
Materials needed
Collect samples of environmental print to bring to school, such as: cereal
boxes; labels from peanut butter, jam jars or soup cans; signs such as exit or
stop; wrappers from candy bars or gum; logos from restaurants, gas stations, car
brands, or stores.
Procedure
Display environmental print around the classroom, such as in scrap
books, puzzles, and concentration or lotto games. A stop sign could be posted
at the door.
Explanation
Environmental print is the first print a child recognizes as literacy skills
first begin to emerge. It is easily recognized because it is usually surrounded by
shapes, colors, logos, or pictures.
Children can add the environmental print words they learn to their
personal dictionaries or make a scrap book of "I can read" labels.
They can design their own environmental print as they label things in the
classroom or play in centers.
As an ongoing project, have students collect an environmental print
sample for every letter of the alphabet to make an alphabet book.
At the art center, encourage children to try to duplicate their favorite print
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samples. Be sure they sign their drawings.
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Writing in Response to Literature--Activity 2
Structure Writing

Purpose of the activity
Structure writing provides a way for children to play with the language in
stories. It provides emergent writers with practice in a fun way.
Materials needed
A story that uses the basic sentence structure repeated throughout. One
suggested story is A Monster Sandwich which uses the basic sentence "Put
some

on it." Place a sentence strip with this line written on it at the top of

a pocket chart.
Procedure
After reading the story, assemble the children in a group on the rug by
the pocket chart. Ask the children to name some things they would put on a
sandwich. Write their words on individual word cards and place them in the
pocket chart. For each word card placed in the sentence, read the entire
sentence. Have children take their word cards to their desk and copy the word
(or the entire sentence for experienced writers) on a paper, then illustrate their
favorite items on a sandwich.
Give children writing time to design their favorite sandwich.
Explanation
Other books with repetitive language such as Brown Bear, Brown Bear,
What Do You See? work with this type of activity.
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Writing in Response to Literature--Activity 3
Content Writing

Purpose of the activity
Children are given a topic to write about that is related to a specific theme
or book experience. Children will develop their own personal sense of good
writing strategies.
Materials needed
a story or picture related to the theme in the classroom
unlined paper for writing a story
Procedure
In large group, read the story or look at the picture. Allow ample time for
an oral discussion. Ask questions and brainstorm ideas for expression of the
topic.

Invite children to retell the story on their papers or to create a new story

about the topic.
Explanation
As children write, they will develop their own strategies.
Cutting the paper in a large shape to go with the theme is inspiring to
young writers. For example, if the class is studying whales, cut the paper in a
large whale shape.
Adding a sticker (related to the theme) on the paper motivates children in
story writing.
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Writing in Response to Literature--Activity 4
Shared Reading Experience

Purpose of the activity
During the reading of a story, children learn important concepts: what
books are for; how they are read; how stories work; what book language sounds
like; book terms such as title, page, cover, author, illustrator: and that written and
spoken language are connected.
Materials needed
a good story book, preferably a Big Book so that everyone can see the
pictures and words
unlined writing paper
Procedure
Invite the children to gather in the story area and introduce the book.
Elicit background information from children to help them tie the book to personal
experiences. Make predictions. Read the title, the author's name and the
illustrator's name. Make sure all children can see the illustrations. Sweep your
hand under the words as you read or point to individual words. Invite children
to join in the reading as they are able to. Read with expression and joy. After
reading, discuss predictions. Link the information in books to real life
experiences. Make connections between other familiar books. Reread at
children's request. Allow children to respond through activities such as writing
about a favorite character or favorite part of the story.
Explanation
Make a mural that shows an important scene in the story.
Make puppets and act out the story.
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Have children make their own books using the language pattern similar
to the one in the original book.
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Writing to Share--Activity 1
Recognition Display

Purpose of the activity
This type of display gives a boost to a child's self-esteem and also
provides one more opportunity for the use of print.
Materials needed
a large bulletin board or colored piece of paper stapled to a wall or
table
Put a decorative border around the edge.
Procedure
Plan titles such as 'You're a Star,' 'I'm Somebody Special,' or 'Students
of the Week.' Choose several students each week to use the bulletin board.
They choose the work that they wish to share. Besides class work, the display
might include pictures from home, their photographs and names, or facts that
they write about themselves (such as birthday, hobbies, etc.).
Explanation
The bulletin board could highlight personal accomplishments of class
members, such as learning how to tie shoes, skip, recognize colors, or count to

100.
Feature one child's unique talents with a special display. For example,
post newspaper clippings, program notes, and photos of a soccer player in the
class. Draw attention to the accomplishments during circle time.
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Writing to Share--Activity 2
Show and Tell

Purpose of the activity
Children develop oral language skills, boost their self-esteem, and
participate in a class activity to share their writing, project, art work, or items from
home.
Materials needed
a show and tell chart with five pockets where students place their name
cards when they wish to share
Procedure
When it is time for sharing, take out the name cards and call each child
who is to share that day. It is best if sharing happens at the same time each day
and becomes a routine.
Explanation
After show and tell encourage children to label and display their sharing
items on a table or desk set aside for this purpose.
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Writing to Share--Activity 3
Author's Chair

Purpose of the activity
Children write stories and view themselves as authors. This activity
· provides an opportunity for authors to read or share their work.
Materials needed
a chair in the classroom
It may be placed in a certain place or decorated in a special way.
Procedure
Teach audience skills to the students and explain that they may not
criticize any person's work or story. The rule is, "If you can't say something nice,
don't say anything at all." Children catch onto this very quickly. Teacher's
model of how to hold a book or piece of writing and talk about it and
demonstration of appropriate ways to respond as a member of the audience go
a long way toward helping children understand their roles as presenters and
members of the audience.
Children choose to put their work in the sharing basket if they want to sit
in the author's chair at sharing time. The author sits in the chair and reads or
talks about his/her work. Then the author may call on two or three students to
tell what they notice and like about the work. The teacher participates as a
member of the audience. Focusing on the phrases "I notice" or "I like" helps
keep comments positive.
Keep a checklist to ensure that everyone who wants to share gets a turn
at least every other week.
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Explanation
Sometimes time is limited. As a way of acknowledging the work of
children who want to share but who do not get the opportunity to sit in the
author's chair on a particular day, the teacher chooses the pieces from the
basket for a 'quick share' where the author stands up and tells one or two
important things about the work.
Expand the storybook time to include child authored as well as adult
authored books.
Encourage the children to take their stories home to share.
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Writing to Share--Activity 4
Partner Sharing

Purpose of the activity
Provide more opportunities for children to share their work and to
encourage children who are shy to participate in sharing.
Materials needed
Provide unlined paper, pencils. crayons, markers, staples, tape, and
colored paper as invitations for authors to turn their stories into written
productions and perhaps even bound into a book. Journal entries may be used
for partner sharing.
Procedure
At the beginning of the writing project, tell children that there will be
partner sharing. Allow children to share as they work but also set aside a two to
five minute time when everyone will partner with a classmate to share.
Explanation
Children may choose or teacher may assign partners.
Have partner sharing. After a class writing activity, pair children and set
the timer for two minutes. Let them share and talk together. Partner sharing is
great for shy children who do not like to share in front of the large group.
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Writing to Communicate--Activity 1
Dictated Letters

Purpose of the activity
Encourage the children to write for communication by sharing your
enthusiasm for giving and receiving mail through letter writing.
Materials needed
large chart paper and markers
Procedure
Have a class discussion about the purpose of the letter. It may be to
thank the cooks for a favorite lunch or the post office for the fun and informative
field trip the class took. The letter may be asking for information about a game
or product the class would like to purchase. The students dictate the sentences
for the teacher to write. The teacher models letter format. Have students sign
the letter.
Explanation
Have each child choose one of the sentences or lines from the letter to
copy and illustrate on his/her paper. Enclose these personal touch letters with
the class letter.
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Writing to Communicate--Activity 2
Starting With Pictures

Purpose of the activity
Child writes to communicate feelings or thoughts about a story related to
personal experience.
Materials needed
unlined paper, pencils or crayons
a storybook, such as, I'll always Love You
Procedure
Look at the cover and title page, then read the title. Invite the class to
predict what they think the story is about. Read the story with enthusiasm and
expression. After one or two children share their own pet stories, suggest that
the children use the paper to illustrate their pet stories to share in a class book.
The teacher will write the child's dictated words on each page of the class book
and bind the pages together. Read the book during the next story time. Put this
book in the class library.
Explanation
Choose a book to read that goes with a class discussion about being
scared or other feelings. Have the children write about it. Choose whether the
topic would make a good class book or whether the individual stories should be
sent home to be shared with family members.
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Writing to Communicate--Activity 3
Advice to a Storybook Character

Purpose of the activity
Children brainstorm problem solving ideas.
Materials needed
large chart paper, markers, teacher selected character from a story
Procedure
Have the children compose a letter to a storybook character giving
problem solving suggestions. Write their ideas in a letter addressed to the
character.
For example, compose a letter to "Goldilocks." Give her suggestions as
to how she can make up for the damage she caused and be friends with the
bear family.
Explanations
Write the solutions in a list and vote on which idea that the children like
best.
Have children write about and illustrate which problem solving idea that
they would use if they were the storybook character.
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Writing to Communicate--Activity 4
Paper Patchwork Quilt

Purpose of the activity
Children communicate their choices, feelings or very special memories.
Materials needed
colorful butcher paper approximately 3'x5'
a 1O"x1 O" square of white art paper for each child
Procedure
Begin this project with a story or discussion. Paper quilts can be about
favorite characters who are people, favorite characters who are animals,
favorite books, or favorite memories. Distribute the white art paper squares and
allow the children time to complete their drawings. Encourage the children to
label their work.
Mount the squares on the paper quilt. The title appears at the top, such
as, "Favorite Animal Characters."
Display the quilt in the classroom. It can be put on display in the school
library, cafeteria, or office.
Explanation
Have students draw pictures of their favorite toys for Christmas.
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CHAPTER 5
CONCLUSIONS/RECOMMENDATIONS

A review of the literature has stated that literacy begins in the home.
Surrounded by books, writing materials, and other readers and writers in the
school setting, children continue to see the need for reading and writing, and
the pleasure that can ensue from such an activity. Children also need
interaction with teachers in a meaningful manner that helps build the literacyrich environment.
Oral and written language develop together. Respect the language the
child brings to school. Foster children's affective and cognitive development
with discussions--opportunities to communicate what children know, think, and
feel. Teachers should read to young children regularly from a variety of fiction,
nonfiction, and poetry. Books· with repetitive language encourage children to
respond to the reading. Children's dictated stories provide opportunities for
children to see their own words written down.
Young children's writing will flourish in literacy-rich environments.
Children should have many opportunities to engage in all types of drawing and
writing in work and in play. Adults need to reinforce children's developmental
attempts at writing by encouraging children to write and by praising what the
children have written. Ensure feelings of success for all children. Teachers
should model writing. Instruction should focus on meaningful language
experiences rather than on isolated skill development.
The classroom environment should support emergent writing. Objects
and centers in the classroom should be labeled. Word charts and lists that are
generated by the children should be hung around the room. Environmental
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print can be read, copied, or used to create puzzles and matching activities.
Writing materials should be available in every center.
Children should be given the opportunity to play every day in learning
centers oftheir choice. Play experiences foster language and emergent writing.
Centers can be designed around children's interests, learning needs, and
themes.
Emergent writers write for a variety of reasons. The activities suggested
by the author in Chapter 4 are designed to meet the needs of kindergarten
writers in these areas: writing for ownership; writing in play; writing in response
to literature; writing to share; writing to communicate. The activities encourage
children to be active participants in the learning process. Teachers may use or
change any of the author's activities and suggestions to fit the ages and needs
of the writers in their classrooms.
Finally, this author recommends that teachers should enjoy the playful
nature of young children's writing and agrees wholeheartedly with Calkins
(1986) :
Sometimes people ask me what I think is the most important message I
could convey to teachers of young children. My answer is simple: I want
teachers to delight in what youngsters do. There is nothing I want more
than for those teachers to carry some of their children's writing into the
staff room to share with each other, or for them to bring pieces home to
share with their own families. I want teachers to have a wonderful time
watching and admiring and working with young writers. (p. 41)
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APPENDIX

Reading Success: books that repeat a theme and are predictable.
Brown Bear. Brown Bear. What Do You See? by Bill Martin, Jr.
A Monster Sandwich by Joy Cowley
Mrs. Wishy Washy by Joy Cowley
The Very Hungry Caterpillar by Eric Carle

Folktales: books that have a cumulative story.
The Three Bears by Paul Galdone
The Three Billy Goats Gruff by Paul Galdone
The Three Little Pigs by Paul Galdone

Wordless Picture Books: books that encourage children to tell a story or to
search for something.
Deep In the Forest by Brinton Turkle
First Day of School by Houghton Mifflin
Shapes. Shapes, Shapes by Tana Hoban

Singing Stories: books that encourage children to sing as they read.
Baby Beluga by Raffi
Old MacDonald Had a Farm by Glen Rounds
Over In the Meadow by Ezra Jack Keats
The Wheels On The Bus by Raffi
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(
Read Aloud Stories: theme books that contain rich story content for a shared
reading experience; some are available in Big Books.
Corduroy by Don Freeman
Hairy Bear by Joy Cowley
I'll Always Love You by Hans Wilhelm
Ira Sleeps Over by Bernard Waber
Meanies by Joy Cowley
The Mitten by Alvin Tresselt
Once Upon MacDonald's Farm by Stephen Gammell
Petunia by Roger Duvoisin
Swim my by Leo Lionni
Tikki Tikki Tembo by Arlene Mosel

